Standards-Based Planned Instruction Template

Name:  Dianne Cover     
School District:  School District of Lancaster      
School Building: Elizabeth Martin Elementary School      
Piloted with Students in Grade: 1     
Lesson Title: Learning and critiquing basic movement skills to teach dancing     
Grade Level (Check one): 1

 FORMCHECKBOX 
  Primary 

 FORMCHECKBOX 
  Intermediate – The advanced lesson can be used in grades4 and 5.

 FORMCHECKBOX 
  Middle

 FORMCHECKBOX 
  High School

 FORMCHECKBOX 
  Other

PA ARTS and HUMANITIES STANDARDS CATEGORY:

 FORMCHECKBOX 
  7.1  Production, Performance and Exhibition

 FORMCHECKBOX 
  7.2  Historical and Cultural Contexts

 FORMCHECKBOX 
  7.3  Critical Response --- 7.3 Grade 1 A.

 FORMCHECKBOX 
  7.4  Aesthetic Response

 FORMCHECKBOX 
  7.5  Connections to Other Academic Subjects

Standard Statement:  (Write out from grade 4 or 7 or 10 or advanced column in standards document) (Example: 7.3.10.E.  Interpret and use various types of critical analysis in the arts and humanities.): 7.3 4.A. – Identify critical processes used in the examination of works in the arts and humanities. 1.  Compare and contrast, 2.  Analyze, 3.  Interpret, 4.  Form and test hypotheses, 5.  Evaluate/form judgments.

Lesson Topic/Theme:        Learning  basic locomotor and non – locomotor movements of space, time, force and flow using modeling, cooperatiave learning and critical response.
Overview:        This lesson will hopefully thoroughly teach  some basic movements for dance introduced in grade 1.  I hope to use this learned knowledge for first grade students to build this knowledge and know how for a dance lesson that will be assessed at grade 3 in the S.D. O.

 Key words: Locomotor, non – locomotor, space, time, force, flow, walk, run, hop, jump, leap, gallop, slide and skip, levels curves and straight pathways, dance sequence and twist, stretch and swing.

Learning Objective(s):  (What will students do to demonstrate they have reached the standard?)  (Type in 17 lines or less.) The student will consistently use, usually or with assistance use the movements in different pathways . The student will discuss and know the vocabulary words .  They will use these words in discussions of criticism. Students will be able to put the movements in a sequential order to music.

     
Assessment-Task Criteria:  How will you judge “below basic,” “basic,” “proficient” and “advanced”?   Do you have a model/exemplar of your expectations?:  (Type in twenty lines or less.) I will demonstrate or have a student demonstrate each movement.  The S.D. of L. uses the terms consistent for exceptional or advanced, usually for commendable or proficient, with assistance for satisfactory or basic and unsatisfactory for fails. The amount of times the student can correctly demonstrate the skills will determine the performance standard.  The students will learn from demonstration and then practice the movements.  After several practices, I’ll observe and do an assessment  check list of the movements, then  the children will try to complete 7.3 – A in Critical Response. 
Below Basic

     Improper techniques used by students.
Basic

     Students usually uses proper techniques with some assistance.
Proficient

     Students usually use  proper techniques.
Advanced

     Student consistently uses proper techniques.

Materials:  (Type in 8 lines or less.) Gymnasium, field or playground with the possible use of music to motivate and help with rhythm.

     
Warm-Up:  (Type in 4 lines or less.)The students will get in a circle and with the aid of posters with pictures of non-locomotor  stretches and teacher leadership,  warm their muscles up.

     
Procedure:  (Type in 43 lines or less.)

Each student will listen to the teacher, learn the concept, watch the model and then practice the movement.  After all of the locomotor and non- locomotor movements are practiced, the class will use the critical processes to examine the movements.  The movements are:  the non-locomotor/axial movements such as bend, twist, stretch and swing and the eight basic locomotor movements including walk, run, hop, jump. Leap. Gallop, slide and skip, traveling forward, backward, diagonally, sideward and turning while creating shapes at low, middle and high levels along straight and curved pathways in dance   Another visual might be a video tape of children demonstrating these movements.  Depending on the amount of time in the class, the above might take two or three classes to finish.  During these classes, I will have a checklist of the students names and the movements in the horizontal column.  I will put an E for exceptional  or if I was using the state standards, I’d use the word advanced or use an A on my checklist , a C for commendable or a P for proficient, a S for satisfactory or a B for basic, a U for unsatisfactory or a B.B. for below basic as seen in the state standards.  This particular lesson needs to be assessed by the end of grade 3.  I will also use this lesson to build a more detailed dance lesson with third or the fourth and fifth graders.  After practicing the movements, we as a class will use the critical response standard of the state to enhance the thinking and learning of the students.  We will number 1, compare and contrast different movements done by students.  They will then, number 2, analyze or describe what they are doing, they will then interpret what they are doing.  Ex:  How did you feel when you got into a low position?  How did you feel when you were skipping slowly?  How did you feel  when you got into a low position?  How did you feel when you were skipping slowly?  How did you feel when you moved sideways and turned?  What feelings made you move that way?  Were you happy?  Were you sad when you moved low and slow?  Were you pensive?  Do  facial expressions help convey a feeling in a movement?  What questions can we ask each other to learn about interpretation?  The students will then, number 3, test each other ( peer evaluation)  or the teacher.will test the students.  After that, number 5, we can evaluate some of the students and form judgements to help the student see different angles or learn new content.  After discussing the five steps, we can move to the information I put under EXTENSIONS.

 Correctives:  (Remedial activities for students who have not met the standard at proficient or advanced level): (Type in 11 lines or less.)During the course of the lesson while the students are practicing the movements, the teacher can help individuals or the teacher can pair students up and have one student help another.  This can be done in the same area or in an area where no one else can see.  These basic movements can be incorporated into other p.e. classes as a warm up to another lesson where the students learn a national dance or any other physical activity.  I can reevaluate the movement skills at other times as I see the student master them.  I found two websites that are related to my lesson.  They are:  http//www.bced.gov.bc. ca/irp/pek 7/K-1 body 5.htm  where I found it under movement for primary children and http://www.achper.org.au/pep.htm where I found it under gymnastics for primary children.  I can order two books that seem to be informative through this address.

Extensions:  (Enrichment activities for students who have met the standard at a proficient or advanced level): (Type in 20 lines or less.)In an adjoining room or in another lesson with the same class, the teacher can enhance the lesson by adding music and or introducing a literary piece and ask the students to use the movements with the music or move as a child is reading a story or use the movements as the children are reciting lines from the story as done in a small theater production with no props or costumes  Example:  Use the story Billy Goats Gruff or another story that has a lot of movement in it.    Create a sequence or routine of these learned movements (locomotor and non- locomotor ) and do it to music.
Standards-Based Planned Instruction Template



Name:  Oliver Wiehe
School District:Seneca Valley
School Building:  Middle School
Piloted with Students in Grade:  7

Lesson Title:  Peer Evaluations for students generated pantomimes

Grade Level (Check one): 

 FORMCHECKBOX 
  Primary

 FORMCHECKBOX 
  Intermediate

 FORMCHECKBOX 
  Middle

 FORMCHECKBOX 
  High School

 FORMCHECKBOX 
  Other

PA ARTS and HUMANITIES STANDARDS CATEGORY:

 FORMCHECKBOX 
  7.1  Production, Performance and Exhibition

 FORMCHECKBOX 
  7.2  Historical and Cultural Contexts

 FORMCHECKBOX 
  7.3  Critical Response

 FORMCHECKBOX 
  7.4  Aesthetic Response

 FORMCHECKBOX 
  7.5  Connections to Other Academic Subjects

Standard Statement:  (Write out from grade 4 or 7 or 10 or advanced column in standards document) (Example: 7.3.10.E.  Interpret and use various types of critical analysis in the arts and humanities.): 7.3.7.F   Apply the process of criticism to identify and analyze characteristics among works in the arts.

Lesson Topic/Theme:  Evaluation of different pantomimes focusing on how to critique
Overview:  Teacher  models two different pantomimes for class.  One pantomime is better than the other.  Students discus what makes a good and bad pantomime.  Students then get in pairs and peers evaluate each others pantomimes.

Keywords:  Consistency, Exaggerated expression, Resistance, Parts of story, Conflict.

Learning Objective(s):  (What will students do to demonstrate they have reached the standard?)  (Type in 17 lines or less.)

Students will demonstrate proper critiquing technique through using a peer evaluation handout.

Assessment-Task Criteria:  How will you judge “below basic,” “basic,” “proficient” and “advanced”?   Do you have a model/exemplar of your expectations?:  (Type in twenty lines or less.)

Consistency = Objects that are mimed remain the same size and in the same position during a performance.

Exaggerated expression = The mime’s facial expression, hand gestures, and body position are exaggerated to convey emotion and action.

Resistance = Every emotion or action is made more “real” by bigger and more detailed motions. Ex. Lifting a weight or picking a flower.

Parts of a story = Every pantomime needs to have a beginning, a middle with a conflict and a end with a resolution.

Conflict = The opposition of persons or forces that gives rise to dramatic action.

Below Basic

Consistency

Objects mimed change in shape and position throughout entire performance.

Exaggerated expression

The mime shows no expression of action and emotion in facial expression, hand gestures, and body position throughout performance.

Resistance

The mime shows no detail of action and emotion throughout performance.

Parts of Story

The Mime shows no parts of a story in their performance.

Conflict

There is no conflict in the pantomime.
Basic

Objects mimed change in shape and position throughout some of the performance.

The mime uses some expression of action and emotion in facial expression, hand gestures, and body position throughout a performance.

The mime shows few details of action and emotion throughout performance.

The Mime has some parts of a story in their performance, but not all.

The conflict is unclear.


Proficient

Objects mimed stay in the same shape and size throughout most of the performance.

The mime uses expression of action and emotion in facial expression, hand gestures, and body position throughout a performance.

The mime shows details of action and emotion throughout performance.

The Mime defines all parts of a story in their performance.

The conflict is defined and resolved in the performance.


Advanced

Objects mimed stay in the same size and shape throughout the entire performance.

The mime uses exaggerated expression of action and emotion in facial expression, hand gestures, and body position throughout a performance.

The mimes actions and emotions are very detailed throughout performance

The Mime clearly defines all parts of a story in their performance.

The conflict is clearly defined and resolved in the performance.



Materials:  (Type in 8 lines or less.)

Handout-Peer evaluation of everyday pantomime.

Warm-Up:  (Type in 4 lines or less.)

None

Procedure:  (Type in 43 lines or less.)

1. Teacher reviews the four basic categories of pantomime, consistency, exaggerated expression, resistance, parts of story and conflict.  2a.  Teacher performs a “Lack Luster” pantomime and the students grade the performance.  2b. Teacher performs a “Johnny Goodshoes” pantomime and the students grade the performance.  3. Distribute handout to class and discus how it is to be filled in to earn full credit and to improve our pantomime.  Remind students to “be honest” in their critique (20-25 min). 4.  Students are given the remainder of class to perform their two peer evaluations.  (Instructional Strategies: Scaffold Instruction used in the unit and the preceding lessons, Modeling and Cooperative learning)

Correctives:  (Remedial activities for students who have not met the standard at proficient or advanced level): (Type in 11 lines or less.)

Review how to create a pantomime (see handout).

Relate previous class activities to performing pantomime.

Emphasize using a “everyday activity” for pantomime.

Brainstorm ideas for creation of pantomime.

Place on video tape the teacher modeled version of the pantomimes for the absent student to evaluate.

Extensions:  (Enrichment activities for students who have met the standard at a proficient or advanced level): (Type in 20 lines or less.)

Incorporate more detail into pantomime.

Increase the length of the story.

Change pantomime to be more challenging.

Standards-Based Planned Instruction Template

Name:  AMY  VOLANSKY

School District:  SHARON CITY SCHOOLS

School Building:  HIGH SCHOOL

Piloted with Students in Grade:  9-12
Lesson Title:  WARHOLESQUE SILKSCREEN PORTRAITS
Grade Level (Check one): 

 FORMCHECKBOX 
  Primary

 FORMCHECKBOX 
  Intermediate

 FORMCHECKBOX 
  Middle

 FORMCHECKBOX 
  High School

 FORMCHECKBOX 
  Other

PA ARTS and HUMANITIES STANDARDS CATEGORY:

 FORMCHECKBOX 
  7.1  Production, Performance and Exhibition

 FORMCHECKBOX 
  7.2  Historical and Cultural Contexts

 FORMCHECKBOX 
  7.3  Critical Response

 FORMCHECKBOX 
  7.4  Aesthetic Response

 FORMCHECKBOX 
  7.5  Connections to Other Academic Subjects

Standard Statement:  (Write out from grade 4 or 7 or 10 or advanced column in standards document) (Example: 7.3.10.E.  Interpret and use various types of critical analysis in the arts and humanities.): 7.3.10.B.C.D.E.F.G.  Analyze and interpret specific characteristics of works in the arts within each art form.  Identify and classify styles, forms, types and genre within art forms.  Analyze and interpret works in the arts and humanities from different societies using discriminant and culturally specific vocabulary of critical response.  Interpret and use various types of critical analysis in the arts and humanities.  

Lesson Topic/Theme:  Silkscreen Portraits in the Style of Andy Warhol
Overview:  Students will produce a run/ series of portraits/ prints in the style of Andy Warhol.  They will compare this method with the more traditional method of painting, as well as analyzing their own and each others’ work.
Keywords:  Andy Warhol, Pablo Picasso, Leonardo Da Vinci, multiple registration, adhesive film, arts criticism, and critical analysis

Learning Objective(s):  (What will students do to demonstrate they have reached the standard?)  (Type in 17 lines or less.)Students will be able to complete and explain the silkscreening process.  They will be able to compare this method with different methods, specifically painting.  They will compare the work of Andy Warhol with that of Pablo Picasso and Leonardo Da Vinci orally and in writing.  Students will analyze and criticize their own work in relation to that of other artists by participating in small group discussions and by writing short papers.

Assessment-Task Criteria:  How will you judge “below basic,” “basic,” “proficient” and “advanced”?   Do you have a model/exemplar of your expectations?:  (Type in twenty lines or less.)

The teacher will create an assessment sheet listing the requirements of each of the four categories listed above.  The students will use the assessment sheet to evaluate themselves.  The teacher will use a rubric to assess the students’ work after self-assessment has been completed.  (See attached).  

Below Basic

Student did minimal work.
Basic

Student completed some of the projects, and made an attempt to complete the self-evaluation.
Proficient

Student completed projects, and completed self-evaluation.  The student understood the assignments and did all required work.
Advanced

Student completed all projects and assignments.  Student completed self-evaluation.  The student understood and completed all required work and is able to work independently on enrichment work.

Materials:  (Type in 8 lines or less.)

Printing paper, transparencies, printing inks, screens, squeegees, old newspapers, current magazines, copies of “Smithsonian” magazine article “Seeking Mona Lisa”

Warm-Up:  (Type in 4 lines or less.)

The teacher will show examples of Warhol portraits and various paintings of portraits.  The teacher and students will hold a brief discussion comparing and contrasting the shown works.  The teacher will give a demonstration of the silk screen process.
Procedure:  (Type in 43 lines or less.) (Instructional Strategies: Modes of Reading, Individual Reading and Writing, Cooperative Learning and Modeling)

Each student will select an image of a contemporary famous person from a current magazine or other source.  Each will then trace the image onto a transparency. 

The students will use this tracing as a template to cut multiple images from adhesive film ( one sheet per desired color).  The student will adhere first sheet of film to screen and pull ten prints of it.  This first color will be the basis for the rest of the colors to follow.  The students will repeat the film cutting, adhering, and printing process until all colors are achieved.  The students will read the “Smithsonian” article about Mona Lisa, and write a brief paper comparing Leonardo’s “Mona Lisa” to Andy Warhol’s  “ Mona Lisas”.  A classroom discussion will be held, followed by a peer critique session. 

Correctives:  (Remedial activities for students who have not met the standard at proficient or advanced level): (Type in 11 lines or less.)

The student may repeat the silkscreen process using either a more simple method or more simple subject matter.  The teacher may send the student to the writing lab for assistance on the writing portions of the assignment.

Andy Warhol Museum
Extensions:  (Enrichment activities for students who have met the standard at a proficient or advanced level): (Type in 20 lines or less.)

The student may go online, perhaps to the Andy Warhol museum site, and do further research on the artist.  The student may research some of Warhol’s techniques and try them on his/ her own.

Standards-Based Planned Instruction Template

Name:  Nicole M. Dezelon
School District:  Pittsburgh Public Schools

School Building:  Northside Urban Pathways
Piloted with Students in Grade:  7
Lesson Title:  Criticizing Andy In His Own Home!

Grade Level (Check one): 

 FORMCHECKBOX 
  Primary

 FORMCHECKBOX 
  Intermediate

 FORMCHECKBOX 
  Middle

 FORMCHECKBOX 
  High School

 FORMCHECKBOX 
  Other

PA ARTS and HUMANITIES STANDARDS CATEGORY:

 FORMCHECKBOX 
  7.1  Production, Performance and Exhibition

 FORMCHECKBOX 
  7.2  Historical and Cultural Contexts

 FORMCHECKBOX 
  7.3  Critical Response

 FORMCHECKBOX 
  7.4  Aesthetic Response

 FORMCHECKBOX 
  7.5  Connections to Other Academic Subjects

Standard Statement:  (7.3.7.A.F. Know and use critical processes n the examination of works in the arts and humanities.  Apply the processes of criticism to identify and analyze characteristics among works in the arts)

Lesson Topic/Theme:  Critical Response and the Andy Warhol Museum
Overview:  Through cooperative learning, students will learn the four-step format for criticizing a work of art. They will then choose a work of art from the Andy Warhol Museum to criticize.

Keywords:  Criticism, Critique, Describe, Analyze, Interpret, Evaluate, Andy Warhol, and Pop Art
Learning Objective(s):  

(What will students do to demonstrate they have reached the standard?)

· Students will verbally critique a Warhol Print in class.

· Students will verbally critique a work of art in the Warhol Museum while in their assigned group.

· Students will write a critique on their assigned area of criticism (describe, analyze, interpret, evaluate) while in the museum.

Assessment-Task Criteria: 

Students will be assessed on their understanding of the four areas of criticism.  They will be graded on their written criticism (one of the four “pillars” assigned) to the work of art that their group chooses while in the museum.  They will also be graded on their verbal interaction and contribution to their group.
     
Below Basic

· Students did not meet lesson objectives and did minimum work in their groups.

· Students did not demonstrate knowledge of their assigned area of criticism.

· Students refused to complete the critique sheet on their groups’ choice of artwork in the museum.
Basic

· Students met lesson objectives with teacher and group.

· Students were passive in their group discussions.

· Students were able to demonstrate knowledge of their assigned area of criticism, but not knowledge of all four areas as a whole. 

· Students completed critique sheet.
Proficient

· Students stayed on task and met lesson objectives.

· Students were active in their group discussions.

· Students were able to demonstrate basic knowledge of all four areas of criticism. As well as a complete knowledge of their assigned area of criticism.


Advanced

· Students stayed on task and met lesson objectives in a timely manner.

· Students were leaders in their groups.

· Students understood and were able to apply the four areas of criticism.

· Students applied the critical method to other works of art in the museum.

Materials:  
· Vocabulary sheet with new terminology

· Scratch paper

· Pencils

· Hand-outs on the Andy Warhol Museum

· Critique sheet (to be completed by each individual group)

· Rubric

Warm-Up:  (Type in 4 lines or less.)

Students will walk into the art room as “Andy Warhol” music plays (Velvet Underground) They will see reproductions of his work on the walls.  The teacher will describe the history of Andy Warhol and Pop Art.  The students will be asked to “brainstorm” examples of popular culture in today’s society.

The teacher will then take students on a virtual tour of the Andy Warhol Museum via the Internet:

· www.clph.org/warhol
Procedure: 

(Instructional Strategies Used: Cooperative Learning)

· Students will be introduced to the four “pillars” of criticism:

Describe, Analyze, Interpret, Evaluate

· Students will be divided into groups of four and given the “job” of each pillar:

Student #1: Describer         Student #3: Interpreter

Student #2: Analyzer
      Student #4: Evaluator

· Students will hold a “practice critique” in the classroom before visiting the Warhol Museum:

Teacher will show the students Warhol’s Marilyn Monroe silkscreen and ask them to critique it according to the “pillar” they were assigned. (So that each student will be able to verbally express and hear an example of all four areas of criticism before the museum visit)

· Students will then visit the Andy Warhol Museum in Pittsburgh, Pa.  They will be asked to break into their groups and choose a work of art to critique.  

They will first hold a group discussion of the work they chose

· Students will complete a prepared critique sheet for their group

Each student will be responsible for contributing their own pillar of criticism to the group, in order to complete the critique sheet successfully
Correctives: 

 (Remedial activities for students who have not met the standard at proficient or advanced level)

· Students will be given a worksheet with a reproduced work of art and a paragraph leading them through the four steps of criticism.  They will be asked to “fill in the blanks” to complete a critique on the work of art.

· Students, who have proved “proficient” in criticism, will act as “tutors.”  They will hold a critique with those who proved to be below basic in criticism.  The “tutors” will lead these students through another group critique using any artwork they choose.

Extensions:  

(Enrichment activities for students who have met the standard at a proficient or advanced level)
     
· Students will be directed to the ArtSpeak website, and then asked to critique one of the online works of art, using all four pillars of criticism.

· www.kn.pacbell.com/wired/art2/artspeak
· Students will get into groups of four and choose works of art from the in-class art cards to conduct their own critiques. 

Standards-Based Planned Instruction Template

Name:  Steven G. Hollenbach
School District:  School District of Lancaster
School Building:  E.R. Martin     
Piloted with Students in Grade: 4,5 (Multiage)
Lesson Title: Music Identification     
Grade Level (Check one): 

 FORMCHECKBOX 
  Primary

 FORMCHECKBOX 
  Intermediate

 FORMCHECKBOX 
  Middle

 FORMCHECKBOX 
  High School

 FORMCHECKBOX 
  Other

PA ARTS and HUMANITIES STANDARDS CATEGORY:

 FORMCHECKBOX 
  7.1  Production, Performance and Exhibition

 FORMCHECKBOX 
  7.2  Historical and Cultural Contexts

 FORMCHECKBOX 
  7.3  Critical Response

 FORMCHECKBOX 
  7.4  Aesthetic Response

 FORMCHECKBOX 
  7.5  Connections to Other Academic Subjects

Standard Statement:  (Write out from grade 4 or 7 or 10 or advanced column in standards document) (Example: 7.3.10.E.  Interpret and use various types of critical analysis in the arts and humanities.): 7.3.4.F.  Know how to recognize and identify similar and different characteristics among works in the arts.

Lesson Topic/Theme:  Comparisons/ Similarities and Differences of  selected cultural music examples.     
Overview:  Discuss selected recordings of cultural music. List defining characteristics of  each selection. Compare similarities and differences of the selected music.
Keywords:  cultural, compare, similar, characteristics, instrumentation, rhythm, pattern, beat, tempo, timbre, language, texture, differences, Brazil, Puerto Rico, Mexico, Bossa Nova, Samba, Salsa, Mambo, Mariachi,      
Learning Objective(s):  (What will students do to demonstrate they have reached the standard?)  (Type in 17 lines or less.) The students will: A) Verbally Define key words; B)Listen to and orally reflect thoughts referring to selected cultural recordings; C) Write and orally identify  selected cultures (foods, dress, geography, climate, economy, music); D) Orally describe instruments used in each culture; E) Form an oral or written educated opinion how the culture influenced the music; F)  Orally or  written identifiable similarities; G) Oral or written identifiable Differences; H) A written or oral  comparison of the selections presented, utilizing “key words”.

     
Assessment-Task Criteria:  How will you judge “below basic,” “basic,” “proficient” and “advanced”?   Do you have a model/exemplar of your expectations?:  (Type in twenty lines or less.)

Judgement of proficiency level will be determined through group and individual discussion, participation and response, critiquing  the recordings utilizing key words. Exemplar: Teacher’s written and oral responses to “Trot the Fox” (Mambo Kings) showing the 4 levels of proficiency indicated. This process will be done as a MODEL INSTRUCTIONAL STRATEGY/  COOPERATIVE LEARNING.

Below Basic

The student did not recognize and identify similar and different characteristics among works in the arts.     
Basic

The student recognized and identified similar and different characteristics among works in the arts.     
Proficient

The student utilized key words to recognize and identify similar and different characteristics among works in the arts.     
Advanced

The student utilized key words  to recognize, identify and compare similar and different characteristics among works in the arts.     

Materials:  (Type in 8 lines or less.)

Defined “key word” list;  CD (Jobim; The Girl From Ipanema); CD (Arturo Sandoval; Capprichoso de la Habana); CD (Mambo Kings; Mambo Caliente); CD (Arturo Sandoval: Samba de Amor); Erich Kunzel-Fiesta (El Carretero); Cd player (Gateway Computer): White Board w/ dry erase markers; paper: pencils; Map of the Americas; internet access; exemplar.     
Warm-Up:  (Type in 4 lines or less.)

 Preface goal of lesson and proficiency level criteria. Become familiar with defined key words (learn pronunciation). Organize study groups.     
Procedure:  (Type in 43 lines or less.)

Three study groups will access the internet to research the cultural identities of Brazil, Puerto Rico, Mexico.  Cultural indications will be foods, dress, climate, geography, economy, music (the groups will be split to satisfy one item per sub-group). Each group presents research gathered. Lists are created to identify each culture. Listen to recorded music from each culture ( think about how the other cultural indicators may have influenced the music, instruments used, language used. Utilize key words to classify music heard (Beat, Rhythm, Texture, Tempo, etc.) Create lists of similarities and differences of the cultural and music characteristics. Compare these lists.  ALL OF THE ABOVE TASKS ARE DONE AS GROUP AND INDIVIDUAL RESPONSE AND PARTICIPATION. After all is accomplished, Different songs of the same cultures will be heard for individual oral or written response of similar and different characteristics among the works. INSTRUCTIONAL STRATEGY: Modeling/ Cooperative Learning.     
Correctives:  (Remedial activities for students who have not met the standard at proficient or advanced level): (Type in 11 lines or less.) Focus on one culture of choice. Respond orally utilizing own vocabulary instead of key words. Teacher guided research. Access web-sites (http://www.geocities.com/Nashville/8939; http:www.aachen.heimat.de/salsa/whatis.html; http://www.geocities.com/CapitolHill/1003/queeni.html; http://www.mariachi.org/)

     
Extensions:  (Enrichment activities for students who have met the standard at a proficient or advanced level): (Type in 20 lines or less.) Create a rhythm pattern of one of the cultures discussed and perform it on a rhythm instrument. Research a culture not discussed and identify the music characteristics of that culture. Videotape your presentation of a culture and its music (similarities and differences).

     
Standards-Based Planned Instruction Template

Name:  Brett Adams

School District:  Coudersport Area
School Building:  Coudersport Junior High
Piloted with Students in Grade:  7

Lesson Title:  Jazz Music

Grade Level (Check one): 

    Primary

    Intermediate

x  Middle

    High School

    Other

PA ARTS and HUMANITIES STANDARDS CATEGORY:

      7.1  Production, Performance and Exhibition

      7.2 Historical and Cultural Contexts

X  7.3 Critical Response

      7.4 Aesthetic Response

      7.5 Connections to Other Academic Subjects

Standard Statement:  (Write out from grade 4 or 7 or 10 or advanced column in standards document) 7.3.7B Describe works in the Arts comparing similar and contrasting characteristics.

            7.1.7B  7.1.7C  7.2.7A  7.2.7B

Lesson Topic/Theme: Three styles of Jazz

Overview:  This lesson will explore three different styles of jazz.  The students will understand the use of the musical elements, instruments, and composers in Swing, Ragtime, and Bebop.

Keywords:  Swing, Bebop, Ragtime, melody, form, rhythm, texture, dynamics, harmonic progression 

Learning Objective(s):  (What will students do to demonstrate they have reached the standard?) 
Students will listen to music and discuss how the musical elements were used.

Students will describe specific musical events in these pieces using approiate terms.

Students will demonstrate knowledge of three styles of jazz and how to describe their similar and contrasting characteristics through writing.

Students will demonstrate knowledge of the basic elements of music (meter, melody, rhythm, form, texture, harmonic progression, dynamics) by comparing and contrasting.

Students will verbally demonstrate their acquired knowledge that jazz is an American art form and an important part of American history and culture

Students will recognize Scott Joplin, Benny Goodman, and Dizzy Gillespie

Assessment-Task Criteria:  How will you judge “below basic,” “basic,” “proficient” and “advanced”?   Do you have a model/exemplar of your expectations?:  

Below Basic

Students could not describe these pieces comparing similar and contrasting characteristics.
Basic

Students can describe these pieces comparing similar and contrasting characteristics. 
Proficient

Students can describe these pieces comparing similar and contrasting characteristics. Students demonstrate understanding of historical importance. 
Advanced

Students can describe these pieces comparing similar and contrasting characteristics. Students demonstrate understanding of historical importance. Students researched other styles of jazz and presented an oral and written report. 

Materials:  (Type in 8 lines or less.)

Chalkboard, chalk, stereo, recordings, picture of composer, historical background material, music element worksheet(teacher produced), pencils.

Warm-Up:  (Type in 4 lines or less.)

Students will review each musical element giving name, definition, and example (musically or orally) in round robin fashion.

Procedure:  (Type in 43 lines or less.)

Students will listen to an example of Ragtime music.  It is then repeated as needed for students to fill out element analysis worksheet. Each student writes their response of how the elements are used in the composition.  The responses are then collected to form a master sheet on the board. Play the composition again and have the class recheck the collected responses.  Do the same procedure to Swing and Bebop music.  Put all three master element lists on the board.  Students will then write a one-page paper comparing the similar and contrasting characteristics of all three compositions.  Give history of these styles and composers putting jazz into context of American history and culture.  Discuss the similar and contrasting characteristics of these compositions in relation to their time period.

Instructional Strategies: Cooperative learning, Independent Writing, Prior Knowledge Activation

Correctives:  (Remedial activities for students who have not met the standard at proficient or advanced level): (Type in 11 lines or less.)

Provide additional listening examples

Provide additional time on musical elements

Provide computer programs on musical elements

Repeated listening of examples.

www.ubl.com/ubl_artist.asp?artisid=001428
www.flash.net/~rdreagan/index.shtml
www.duke.edu/~ses11/joplin2.html
www.enmv.edul~dcym/mus103/dizzy.htm
Extensions:  (Enrichment activities for students who have met the standard at a proficient or advanced level): (Type in 20 lines or less.)

Find other examples of these styles

Find examples of other styles of jazz

Compare similar and contrasting characteristics of jazz and rock or jazz and classical

Create their own jazz composition 

