Standards-Based Planned Instruction Template

Name:   Susan G. Wolf    
School District:  Radnor School District

School Building:  Radnor High School     
Piloted with Students in Grade:  11 and 12     
Lesson Title: Using the Work of Other Artists as Inspiration for Our Own      
Grade Level (Check one): 

 FORMCHECKBOX 
  Primary

 FORMCHECKBOX 
  Intermediate

 FORMCHECKBOX 
  Middle

 FORMCHECKBOX 
  High School

 FORMCHECKBOX 
  Other

PA ARTS and HUMANITIES STANDARDS CATEGORY:

 FORMCHECKBOX 
  7.1  Production, Performance and Exhibition

 FORMCHECKBOX 
  7.2  Historical and Cultural Contexts

 FORMCHECKBOX 
  7.3  Critical Response

 FORMCHECKBOX 
  7.4  Aesthetic Response

 FORMCHECKBOX 
  7.5  Connections to Other Academic Subjects

Standard Statement:  (Write out from grade 4 or 7 or 10 or advanced column in standards document) (Example: 7.3.10.E.  Interpret and use various types of critical analysis in the arts and humanities.):      7.3.12.E. Analyze the various types of critical analysis of works in the arts and humanities.



Contextual Criticism



Formal Criticism



Intuitive Criticism

Lesson Topic/Theme: 
Learning from the work of other artists. 

Overview:       Students will choose one artist from the present or past whose work they have viewed in a museum or gallery.  They will critique one of the artist’s works using contextual, formal, and intuitive critcism in written form.  Then students will create a project of their own which is influenced in some way by the artist whose work they have chosen to critique.

Keywords:       Contextual criticism, Formal criticism, Intuitive criticism, Critique, Critic

Learning Objective(s):  (What will students do to demonstrate they have reached the standard?)  (Type in 17 lines or less.)

     Students will write a critique of a work viewed in a museum or gallery which will include formal, contextual, and intuitive criticism.

Students will create a painting, drawing, sculpture or print which shows influence by the artist whose work they have chosen to critique. For example, a student might chose to critique the painting ,Three Musicians, by Pablo Picasso at the Philadelphia Museum of Art.  Subsequently they may design a figurative composition which is cubistic in style. 

Assessment-Task Criteria:  How will you judge “below basic,” “basic,” “proficient” and “advanced”?   Do you have a model/exemplar of your expectations?:  (Type in twenty lines or less.)

     Students will  read a critique written by Barbara Rose.  We will do an in-class critique using a lazerdisc entitled, Art of the Western World. Using an adjoining computer on which I will isolate certain works on a menu , I will explain and demonstrate intuitive, formal, and contextual criticism.  Students will have an opportunity  to practice these concepts. Students will see an exemplar of my finished example. Students will see examples of New Yorker Magazines designed in the style of famous artists. Students will see examples  of basic, proficient, and advanced critiques taken from the net at ArtSpeak.






Below Basic

     Students’ written critique does not show an understanding of intuitive, contextual, and formal criticism.

Student artwork does not show any relationship to the artist they’ve chosen to research.  In addition their artwork is not creative or well- executed.


Basic

          Students’ will write a critique which demonstrates an accurate understanding of at least two of the three critical responses, intuitive, formal and contextual.

Student artwork shows slight reference to their chosen artist.  In addition it is an adequate piece in terms of creativity and execution.
Proficient

     Students will write a critique which demonstrates a complete understanding of all 3 critical responses, intuitive, formal and contextual.

Student artwork shows an understanding of the work of their chosen artist.  In addition their own work is creative and well-executed.
Advanced

     Students will write a comprehensive critique which demonstrates a complete understanding of intuitive, contextual, and formal criticism.

Students will create a work of art which exemplifies a thorough understanding of the work of their chosen artist yet is clearly their own interpretation. In addition, their artwork will be an excellent example of a well-conceived and well-executed piece.

Materials:  (Type in 8 lines or less.)

     Students can choose their own medium.  Therefore a variety of two and three dimensional tools and materials will be supplied.

Warm-Up:  (Type in 4 lines or less.)

     Teacher will present the idea and format of the lesson.  A field trip to the Phila. Museum of Art or a Friday evening tour of galleries in the city could be arranged. This would give students an opportunity to see a variety of artists, past and present.

Procedure:  (Type in 43 lines or less.)

     Students will read a critique written by Barbara Rose.  We will do an in-class critique using a lazerdisc entitled, Art of the Western World.  Using an adjoining computer on which I will isolate certain works on a menu, I will explain and demonstrate intuitive, formal, and contextual criticism.  Students will have an opportunity to practice these concepts. I will show students examples of  basic, proficient, and advanced critiques taken from ArtSpeak on the Web.

Students will then go to a museum or a gallery either as a class or individually.  They will gather information and write their critique.

I will create an example of a finished product to show students where they are headed.  I will show examples of New Yorker Magazines which have been designed in the style of famous artists.

Students will create their artwork.

We will complete the lesson with a class critique of finished pieces.


Instructional Strategies:



Scaffolded Instruction



Having Choices



Modeling 



Independent Reading and Writing

Correctives:  (Remedial activities for students who have not met the standard at proficient or advanced level): (Type in 11 lines or less.)

     

Student does not show an understanding of one or more of the critical responses:



Teacher will spend time individually with student explaining these concepts in a different way.


Student’s work does not show a relationship to or understanding of the artist chosen.



Teacher will send student to the library and to the computer(Web) to find more information.


Student’s artwork is not acceptable in relationship to formal considerations, composition, execution, etc.



Teacher will critique students’ work individually, offering suggestions for improvement.

Extensions:  (Enrichment activities for students who have met the standard at a proficient or advanced level): (Type in 20 lines or less.)

     Students will design and execute a work in a completely different medium, still influenced by that same artist.


Students will go on the Net to find additional information about the artist of their choice.

Standards-Based Planned Instruction Template

Name:  Steven G. Hollenbach
School District:  School District of Lancaster
School Building:  E.R. Martin     
Piloted with Students in Grade: 4,5 (Multiage)
Lesson Title: Music Identification     
Grade Level (Check one): 

 FORMCHECKBOX 
  Primary

 FORMCHECKBOX 
  Intermediate

 FORMCHECKBOX 
  Middle

 FORMCHECKBOX 
  High School

 FORMCHECKBOX 
  Other

PA ARTS and HUMANITIES STANDARDS CATEGORY:

 FORMCHECKBOX 
  7.1  Production, Performance and Exhibition

 FORMCHECKBOX 
  7.2  Historical and Cultural Contexts

 FORMCHECKBOX 
  7.3  Critical Response

 FORMCHECKBOX 
  7.4  Aesthetic Response

 FORMCHECKBOX 
  7.5  Connections to Other Academic Subjects

Standard Statement:  (Write out from grade 4 or 7 or 10 or advanced column in standards document) (Example: 7.3.10.E.  Interpret and use various types of critical analysis in the arts and humanities.): 7.3.4.F.  Know how to recognize and identify similar and different characteristics among works in the arts.

Lesson Topic/Theme:  Comparisons/ Similarities and Differences of  selected cultural music examples.     
Overview:  Discuss selected recordings of cultural music. List defining characteristics of  each selection. Compare similarities and differences of the selected music.
Keywords:  cultural, compare, similar, characteristics, instrumentation, rhythm, pattern, beat, tempo, timbre, language, texture, differences, Brazil, Puerto Rico, Mexico, Bossa Nova, Samba, Salsa, Mambo, Mariachi,      
Learning Objective(s):  (What will students do to demonstrate they have reached the standard?)  (Type in 17 lines or less.) The students will: A) Verbally Define key words; B)Listen to and orally reflect thoughts referring to selected cultural recordings; C) Write and orally identify  selected cultures (foods, dress, geography, climate, economy, music); D) Orally describe instruments used in each culture; E) Form an oral or written educated opinion how the culture influenced the music; F)  Orally or  written identifiable similarities; G) Oral or written identifiable Differences; H) A written or oral  comparison of the selections presented, utilizing “key words”.

     
Assessment-Task Criteria:  How will you judge “below basic,” “basic,” “proficient” and “advanced”?   Do you have a model/exemplar of your expectations?:  (Type in twenty lines or less.)

Judgement of proficiency level will be determined through group and individual discussion, participation and response, critiquing  the recordings utilizing key words. Exemplar: Teacher’s written and oral responses to “Trot the Fox” (Mambo Kings) showing the 4 levels of proficiency indicated. This process will be done as a MODEL INSTRUCTIONAL STRATEGY/  COOPERATIVE LEARNING.

Below Basic

The student did not recognize and identify similar and different characteristics among works in the arts.     
Basic

The student recognized and identified similar and different characteristics among works in the arts.     
Proficient

The student utilized key words to recognize and identify similar and different characteristics among works in the arts.     
Advanced

The student utilized key words  to recognize, identify and compare similar and different characteristics among works in the arts.     

Materials:  (Type in 8 lines or less.)

Defined “key word” list;  CD (Jobim; The Girl From Ipanema); CD (Arturo Sandoval; Capprichoso de la Habana); CD (Mambo Kings; Mambo Caliente); CD (Arturo Sandoval: Samba de Amor); Erich Kunzel-Fiesta (El Carretero); Cd player (Gateway Computer): White Board w/ dry erase markers; paper: pencils; Map of the Americas; internet access; exemplar.     
Warm-Up:  (Type in 4 lines or less.)

 Preface goal of lesson and proficiency level criteria. Become familiar with defined key words (learn pronunciation). Organize study groups.     
Procedure:  (Type in 43 lines or less.)

Three study groups will access the internet to research the cultural identities of Brazil, Puerto Rico, Mexico.  Cultural indications will be foods, dress, climate, geography, economy, music (the groups will be split to satisfy one item per sub-group). Each group presents research gathered. Lists are created to identify each culture. Listen to recorded music from each culture ( think about how the other cultural indicators may have influenced the music, instruments used, language used. Utilize key words to classify music heard (Beat, Rhythm, Texture, Tempo, etc.) Create lists of similarities and differences of the cultural and music characteristics. Compare these lists.  ALL OF THE ABOVE TASKS ARE DONE AS GROUP AND INDIVIDUAL RESPONSE AND PARTICIPATION. After all is accomplished, Different songs of the same cultures will be heard for individual oral or written response of similar and different characteristics among the works. INSTRUCTIONAL STRATEGY: Modeling/ Cooperative Learning.     
Correctives:  (Remedial activities for students who have not met the standard at proficient or advanced level): (Type in 11 lines or less.) Focus on one culture of choice. Respond orally utilizing own vocabulary instead of key words. Teacher guided research. Access web-sites (http://www.geocities.com/Nashville/8939; http:www.aachen.heimat.de/salsa/whatis.html; http://www.geocities.com/CapitolHill/1003/queeni.html; http://www.mariachi.org/)

     
Extensions:  (Enrichment activities for students who have met the standard at a proficient or advanced level): (Type in 20 lines or less.) Create a rhythm pattern of one of the cultures discussed and perform it on a rhythm instrument. Research a culture not discussed and identify the music characteristics of that culture. Videotape your presentation of a culture and its music (similarities and differences).

     
Standards-Based Planned Instruction Template

Name:  AMY  VOLANSKY

School District:  SHARON CITY SCHOOLS

School Building:  HIGH SCHOOL

Piloted with Students in Grade:  9-12
Lesson Title:  WARHOLESQUE SILKSCREEN PORTRAITS
Grade Level (Check one): 

 FORMCHECKBOX 
  Primary

 FORMCHECKBOX 
  Intermediate

 FORMCHECKBOX 
  Middle

 FORMCHECKBOX 
  High School

 FORMCHECKBOX 
  Other

PA ARTS and HUMANITIES STANDARDS CATEGORY:

 FORMCHECKBOX 
  7.1  Production, Performance and Exhibition

 FORMCHECKBOX 
  7.2  Historical and Cultural Contexts

 FORMCHECKBOX 
  7.3  Critical Response

 FORMCHECKBOX 
  7.4  Aesthetic Response

 FORMCHECKBOX 
  7.5  Connections to Other Academic Subjects

Standard Statement:  (Write out from grade 4 or 7 or 10 or advanced column in standards document) (Example: 7.3.10.E.  Interpret and use various types of critical analysis in the arts and humanities.): 7.3.10.B.C.D.E.F.G.  Analyze and interpret specific characteristics of works in the arts within each art form.  Identify and classify styles, forms, types and genre within art forms.  Analyze and interpret works in the arts and humanities from different societies using discriminant and culturally specific vocabulary of critical response.  Interpret and use various types of critical analysis in the arts and humanities.  

Lesson Topic/Theme:  Silkscreen Portraits in the Style of Andy Warhol
Overview:  Students will produce a run/ series of portraits/ prints in the style of Andy Warhol.  They will compare this method with the more traditional method of painting, as well as analyzing their own and each others’ work.
Keywords:  Andy Warhol, Pablo Picasso, Leonardo Da Vinci, multiple registration, adhesive film, arts criticism, and critical analysis

Learning Objective(s):  (What will students do to demonstrate they have reached the standard?)  (Type in 17 lines or less.)Students will be able to complete and explain the silkscreening process.  They will be able to compare this method with different methods, specifically painting.  They will compare the work of Andy Warhol with that of Pablo Picasso and Leonardo Da Vinci orally and in writing.  Students will analyze and criticize their own work in relation to that of other artists by participating in small group discussions and by writing short papers.

Assessment-Task Criteria:  How will you judge “below basic,” “basic,” “proficient” and “advanced”?   Do you have a model/exemplar of your expectations?:  (Type in twenty lines or less.)

The teacher will create an assessment sheet listing the requirements of each of the four categories listed above.  The students will use the assessment sheet to evaluate themselves.  The teacher will use a rubric to assess the students’ work after self-assessment has been completed.  (See attached).  

Below Basic

Student did minimal work.
Basic

Student completed some of the projects, and made an attempt to complete the self-evaluation.
Proficient

Student completed projects, and completed self-evaluation.  The student understood the assignments and did all required work.
Advanced

Student completed all projects and assignments.  Student completed self-evaluation.  The student understood and completed all required work and is able to work independently on enrichment work.

Materials:  (Type in 8 lines or less.)

Printing paper, transparencies, printing inks, screens, squeegees, old newspapers, current magazines, copies of “Smithsonian” magazine article “Seeking Mona Lisa”

Warm-Up:  (Type in 4 lines or less.)

The teacher will show examples of Warhol portraits and various paintings of portraits.  The teacher and students will hold a brief discussion comparing and contrasting the shown works.  The teacher will give a demonstration of the silk screen process.
Procedure:  (Type in 43 lines or less.) (Instructional Strategies: Modes of Reading, Individual Reading and Writing, Cooperative Learning and Modeling)

Each student will select an image of a contemporary famous person from a current magazine or other source.  Each will then trace the image onto a transparency. 

The students will use this tracing as a template to cut multiple images from adhesive film ( one sheet per desired color).  The student will adhere first sheet of film to screen and pull ten prints of it.  This first color will be the basis for the rest of the colors to follow.  The students will repeat the film cutting, adhering, and printing process until all colors are achieved.  The students will read the “Smithsonian” article about Mona Lisa, and write a brief paper comparing Leonardo’s “Mona Lisa” to Andy Warhol’s  “ Mona Lisas”.  A classroom discussion will be held, followed by a peer critique session. 

Correctives:  (Remedial activities for students who have not met the standard at proficient or advanced level): (Type in 11 lines or less.)

The student may repeat the silkscreen process using either a more simple method or more simple subject matter.  The teacher may send the student to the writing lab for assistance on the writing portions of the assignment.

Andy Warhol Museum
Extensions:  (Enrichment activities for students who have met the standard at a proficient or advanced level): (Type in 20 lines or less.)

The student may go online, perhaps to the Andy Warhol museum site, and do further research on the artist.  The student may research some of Warhol’s techniques and try them on his/ her own.

Standards-Based Planned Instruction Template



Name:  Oliver Wiehe
School District:Seneca Valley
School Building:  Middle School
Piloted with Students in Grade:  7

Lesson Title:  Peer Evaluations for students generated pantomimes

Grade Level (Check one): 

 FORMCHECKBOX 
  Primary

 FORMCHECKBOX 
  Intermediate

 FORMCHECKBOX 
  Middle

 FORMCHECKBOX 
  High School

 FORMCHECKBOX 
  Other

PA ARTS and HUMANITIES STANDARDS CATEGORY:

 FORMCHECKBOX 
  7.1  Production, Performance and Exhibition

 FORMCHECKBOX 
  7.2  Historical and Cultural Contexts

 FORMCHECKBOX 
  7.3  Critical Response

 FORMCHECKBOX 
  7.4  Aesthetic Response

 FORMCHECKBOX 
  7.5  Connections to Other Academic Subjects

Standard Statement:  (Write out from grade 4 or 7 or 10 or advanced column in standards document) (Example: 7.3.10.E.  Interpret and use various types of critical analysis in the arts and humanities.): 7.3.7.F   Apply the process of criticism to identify and analyze characteristics among works in the arts.

Lesson Topic/Theme:  Evaluation of different pantomimes focusing on how to critique
Overview:  Teacher  models two different pantomimes for class.  One pantomime is better than the other.  Students discus what makes a good and bad pantomime.  Students then get in pairs and peers evaluate each others pantomimes.

Keywords:  Consistency, Exaggerated expression, Resistance, Parts of story, Conflict.

Learning Objective(s):  (What will students do to demonstrate they have reached the standard?)  (Type in 17 lines or less.)

Students will demonstrate proper critiquing technique through using a peer evaluation handout.

Assessment-Task Criteria:  How will you judge “below basic,” “basic,” “proficient” and “advanced”?   Do you have a model/exemplar of your expectations?:  (Type in twenty lines or less.)

Consistency = Objects that are mimed remain the same size and in the same position during a performance.

Exaggerated expression = The mime’s facial expression, hand gestures, and body position are exaggerated to convey emotion and action.

Resistance = Every emotion or action is made more “real” by bigger and more detailed motions. Ex. Lifting a weight or picking a flower.

Parts of a story = Every pantomime needs to have a beginning, a middle with a conflict and a end with a resolution.

Conflict = The opposition of persons or forces that gives rise to dramatic action.

Below Basic

Consistency

Objects mimed change in shape and position throughout entire performance.

Exaggerated expression

The mime shows no expression of action and emotion in facial expression, hand gestures, and body position throughout performance.

Resistance

The mime shows no detail of action and emotion throughout performance.

Parts of Story

The Mime shows no parts of a story in their performance.

Conflict

There is no conflict in the pantomime.
Basic

Objects mimed change in shape and position throughout some of the performance.

The mime uses some expression of action and emotion in facial expression, hand gestures, and body position throughout a performance.

The mime shows few details of action and emotion throughout performance.

The Mime has some parts of a story in their performance, but not all.

The conflict is unclear.


Proficient

Objects mimed stay in the same shape and size throughout most of the performance.

The mime uses expression of action and emotion in facial expression, hand gestures, and body position throughout a performance.

The mime shows details of action and emotion throughout performance.

The Mime defines all parts of a story in their performance.

The conflict is defined and resolved in the performance.


Advanced

Objects mimed stay in the same size and shape throughout the entire performance.

The mime uses exaggerated expression of action and emotion in facial expression, hand gestures, and body position throughout a performance.

The mimes actions and emotions are very detailed throughout performance

The Mime clearly defines all parts of a story in their performance.

The conflict is clearly defined and resolved in the performance.



Materials:  (Type in 8 lines or less.)

Handout-Peer evaluation of everyday pantomime.

Warm-Up:  (Type in 4 lines or less.)

None

Procedure:  (Type in 43 lines or less.)

1. Teacher reviews the four basic categories of pantomime, consistency, exaggerated expression, resistance, parts of story and conflict.  2a.  Teacher performs a “Lack Luster” pantomime and the students grade the performance.  2b. Teacher performs a “Johnny Goodshoes” pantomime and the students grade the performance.  3. Distribute handout to class and discus how it is to be filled in to earn full credit and to improve our pantomime.  Remind students to “be honest” in their critique (20-25 min). 4.  Students are given the remainder of class to perform their two peer evaluations.  (Instructional Strategies: Scaffold Instruction used in the unit and the preceding lessons, Modeling and Cooperative learning)

Correctives:  (Remedial activities for students who have not met the standard at proficient or advanced level): (Type in 11 lines or less.)

Review how to create a pantomime (see handout).

Relate previous class activities to performing pantomime.

Emphasize using a “everyday activity” for pantomime.

Brainstorm ideas for creation of pantomime.

Place on video tape the teacher modeled version of the pantomimes for the absent student to evaluate.

Extensions:  (Enrichment activities for students who have met the standard at a proficient or advanced level): (Type in 20 lines or less.)

Incorporate more detail into pantomime.

Increase the length of the story.

Change pantomime to be more challenging.

