Standards-Based Planned Instruction Template

Name:   Susan G. Wolf    
School District:  Radnor School District

School Building:  Radnor High School     
Piloted with Students in Grade:  11 and 12     
Lesson Title: Using the Work of Other Artists as Inspiration for Our Own      
Grade Level (Check one): 

 FORMCHECKBOX 
  Primary

 FORMCHECKBOX 
  Intermediate

 FORMCHECKBOX 
  Middle

 FORMCHECKBOX 
  High School

 FORMCHECKBOX 
  Other

PA ARTS and HUMANITIES STANDARDS CATEGORY:

 FORMCHECKBOX 
  7.1  Production, Performance and Exhibition

 FORMCHECKBOX 
  7.2  Historical and Cultural Contexts

 FORMCHECKBOX 
  7.3  Critical Response

 FORMCHECKBOX 
  7.4  Aesthetic Response

 FORMCHECKBOX 
  7.5  Connections to Other Academic Subjects

Standard Statement:  (Write out from grade 4 or 7 or 10 or advanced column in standards document) (Example: 7.3.10.E.  Interpret and use various types of critical analysis in the arts and humanities.):      7.3.12.E. Analyze the various types of critical analysis of works in the arts and humanities.



Contextual Criticism



Formal Criticism



Intuitive Criticism

Lesson Topic/Theme: 
Learning from the work of other artists. 

Overview:       Students will choose one artist from the present or past whose work they have viewed in a museum or gallery.  They will critique one of the artist’s works using contextual, formal, and intuitive critcism in written form.  Then students will create a project of their own which is influenced in some way by the artist whose work they have chosen to critique.

Keywords:       Contextual criticism, Formal criticism, Intuitive criticism, Critique, Critic

Learning Objective(s):  (What will students do to demonstrate they have reached the standard?)  (Type in 17 lines or less.)

     Students will write a critique of a work viewed in a museum or gallery which will include formal, contextual, and intuitive criticism.

Students will create a painting, drawing, sculpture or print which shows influence by the artist whose work they have chosen to critique. For example, a student might chose to critique the painting ,Three Musicians, by Pablo Picasso at the Philadelphia Museum of Art.  Subsequently they may design a figurative composition which is cubistic in style. 

Assessment-Task Criteria:  How will you judge “below basic,” “basic,” “proficient” and “advanced”?   Do you have a model/exemplar of your expectations?:  (Type in twenty lines or less.)

     Students will  read a critique written by Barbara Rose.  We will do an in-class critique using a lazerdisc entitled, Art of the Western World. Using an adjoining computer on which I will isolate certain works on a menu , I will explain and demonstrate intuitive, formal, and contextual criticism.  Students will have an opportunity  to practice these concepts. Students will see an exemplar of my finished example. Students will see examples of New Yorker Magazines designed in the style of famous artists. Students will see examples  of basic, proficient, and advanced critiques taken from the net at ArtSpeak.






Below Basic

     Students’ written critique does not show an understanding of intuitive, contextual, and formal criticism.

Student artwork does not show any relationship to the artist they’ve chosen to research.  In addition their artwork is not creative or well- executed.


Basic

          Students’ will write a critique which demonstrates an accurate understanding of at least two of the three critical responses, intuitive, formal and contextual.

Student artwork shows slight reference to their chosen artist.  In addition it is an adequate piece in terms of creativity and execution.
Proficient

     Students will write a critique which demonstrates a complete understanding of all 3 critical responses, intuitive, formal and contextual.

Student artwork shows an understanding of the work of their chosen artist.  In addition their own work is creative and well-executed.
Advanced

     Students will write a comprehensive critique which demonstrates a complete understanding of intuitive, contextual, and formal criticism.

Students will create a work of art which exemplifies a thorough understanding of the work of their chosen artist yet is clearly their own interpretation. In addition, their artwork will be an excellent example of a well-conceived and well-executed piece.

Materials:  (Type in 8 lines or less.)

     Students can choose their own medium.  Therefore a variety of two and three dimensional tools and materials will be supplied.

Warm-Up:  (Type in 4 lines or less.)

     Teacher will present the idea and format of the lesson.  A field trip to the Phila. Museum of Art or a Friday evening tour of galleries in the city could be arranged. This would give students an opportunity to see a variety of artists, past and present.

Procedure:  (Type in 43 lines or less.)

     Students will read a critique written by Barbara Rose.  We will do an in-class critique using a lazerdisc entitled, Art of the Western World.  Using an adjoining computer on which I will isolate certain works on a menu, I will explain and demonstrate intuitive, formal, and contextual criticism.  Students will have an opportunity to practice these concepts. I will show students examples of  basic, proficient, and advanced critiques taken from ArtSpeak on the Web.

Students will then go to a museum or a gallery either as a class or individually.  They will gather information and write their critique.

I will create an example of a finished product to show students where they are headed.  I will show examples of New Yorker Magazines which have been designed in the style of famous artists.

Students will create their artwork.

We will complete the lesson with a class critique of finished pieces.


Instructional Strategies:



Scaffolded Instruction



Having Choices



Modeling 



Independent Reading and Writing

Correctives:  (Remedial activities for students who have not met the standard at proficient or advanced level): (Type in 11 lines or less.)

     

Student does not show an understanding of one or more of the critical responses:



Teacher will spend time individually with student explaining these concepts in a different way.


Student’s work does not show a relationship to or understanding of the artist chosen.



Teacher will send student to the library and to the computer(Web) to find more information.


Student’s artwork is not acceptable in relationship to formal considerations, composition, execution, etc.



Teacher will critique students’ work individually, offering suggestions for improvement.

Extensions:  (Enrichment activities for students who have met the standard at a proficient or advanced level): (Type in 20 lines or less.)

     Students will design and execute a work in a completely different medium, still influenced by that same artist.


Students will go on the Net to find additional information about the artist of their choice.

Standards-Based Planned Instruction Template



Name:  Oliver Wiehe
School District:Seneca Valley
School Building:  Middle School
Piloted with Students in Grade:  7

Lesson Title:  Peer Evaluations for students generated pantomimes

Grade Level (Check one): 

 FORMCHECKBOX 
  Primary

 FORMCHECKBOX 
  Intermediate

 FORMCHECKBOX 
  Middle

 FORMCHECKBOX 
  High School

 FORMCHECKBOX 
  Other

PA ARTS and HUMANITIES STANDARDS CATEGORY:

 FORMCHECKBOX 
  7.1  Production, Performance and Exhibition

 FORMCHECKBOX 
  7.2  Historical and Cultural Contexts

 FORMCHECKBOX 
  7.3  Critical Response

 FORMCHECKBOX 
  7.4  Aesthetic Response

 FORMCHECKBOX 
  7.5  Connections to Other Academic Subjects

Standard Statement:  (Write out from grade 4 or 7 or 10 or advanced column in standards document) (Example: 7.3.10.E.  Interpret and use various types of critical analysis in the arts and humanities.): 7.3.7.F   Apply the process of criticism to identify and analyze characteristics among works in the arts.

Lesson Topic/Theme:  Evaluation of different pantomimes focusing on how to critique
Overview:  Teacher  models two different pantomimes for class.  One pantomime is better than the other.  Students discus what makes a good and bad pantomime.  Students then get in pairs and peers evaluate each others pantomimes.

Keywords:  Consistency, Exaggerated expression, Resistance, Parts of story, Conflict.

Learning Objective(s):  (What will students do to demonstrate they have reached the standard?)  (Type in 17 lines or less.)

Students will demonstrate proper critiquing technique through using a peer evaluation handout.

Assessment-Task Criteria:  How will you judge “below basic,” “basic,” “proficient” and “advanced”?   Do you have a model/exemplar of your expectations?:  (Type in twenty lines or less.)

Consistency = Objects that are mimed remain the same size and in the same position during a performance.

Exaggerated expression = The mime’s facial expression, hand gestures, and body position are exaggerated to convey emotion and action.

Resistance = Every emotion or action is made more “real” by bigger and more detailed motions. Ex. Lifting a weight or picking a flower.

Parts of a story = Every pantomime needs to have a beginning, a middle with a conflict and a end with a resolution.

Conflict = The opposition of persons or forces that gives rise to dramatic action.

Below Basic

Consistency

Objects mimed change in shape and position throughout entire performance.

Exaggerated expression

The mime shows no expression of action and emotion in facial expression, hand gestures, and body position throughout performance.

Resistance

The mime shows no detail of action and emotion throughout performance.

Parts of Story

The Mime shows no parts of a story in their performance.

Conflict

There is no conflict in the pantomime.
Basic

Objects mimed change in shape and position throughout some of the performance.

The mime uses some expression of action and emotion in facial expression, hand gestures, and body position throughout a performance.

The mime shows few details of action and emotion throughout performance.

The Mime has some parts of a story in their performance, but not all.

The conflict is unclear.


Proficient

Objects mimed stay in the same shape and size throughout most of the performance.

The mime uses expression of action and emotion in facial expression, hand gestures, and body position throughout a performance.

The mime shows details of action and emotion throughout performance.

The Mime defines all parts of a story in their performance.

The conflict is defined and resolved in the performance.


Advanced

Objects mimed stay in the same size and shape throughout the entire performance.

The mime uses exaggerated expression of action and emotion in facial expression, hand gestures, and body position throughout a performance.

The mimes actions and emotions are very detailed throughout performance

The Mime clearly defines all parts of a story in their performance.

The conflict is clearly defined and resolved in the performance.



Materials:  (Type in 8 lines or less.)

Handout-Peer evaluation of everyday pantomime.

Warm-Up:  (Type in 4 lines or less.)

None

Procedure:  (Type in 43 lines or less.)

1. Teacher reviews the four basic categories of pantomime, consistency, exaggerated expression, resistance, parts of story and conflict.  2a.  Teacher performs a “Lack Luster” pantomime and the students grade the performance.  2b. Teacher performs a “Johnny Goodshoes” pantomime and the students grade the performance.  3. Distribute handout to class and discus how it is to be filled in to earn full credit and to improve our pantomime.  Remind students to “be honest” in their critique (20-25 min). 4.  Students are given the remainder of class to perform their two peer evaluations.  (Instructional Strategies: Scaffold Instruction used in the unit and the preceding lessons, Modeling and Cooperative learning)

Correctives:  (Remedial activities for students who have not met the standard at proficient or advanced level): (Type in 11 lines or less.)

Review how to create a pantomime (see handout).

Relate previous class activities to performing pantomime.

Emphasize using a “everyday activity” for pantomime.

Brainstorm ideas for creation of pantomime.

Place on video tape the teacher modeled version of the pantomimes for the absent student to evaluate.

Extensions:  (Enrichment activities for students who have met the standard at a proficient or advanced level): (Type in 20 lines or less.)

Incorporate more detail into pantomime.

Increase the length of the story.

Change pantomime to be more challenging.

Standards-Based Planned Instruction Template

Name:      Gail McVitty 
School District:  Cumberland Valley
School Building:  High School
Piloted with Students in Grade:   10-12    
Lesson Title: Henri Cartier-Bresson

Grade Level (Check one): 

 FORMCHECKBOX 
  Primary

 FORMCHECKBOX 
  Intermediate

 FORMCHECKBOX 
  Middle

 FORMCHECKBOX 
  High School

 FORMCHECKBOX 
  Other

PA ARTS and HUMANITIES STANDARDS CATEGORY:

 FORMCHECKBOX 
  7.1  Production, Performance and Exhibition

 FORMCHECKBOX 
  7.2  Historical and Cultural Contexts

 FORMCHECKBOX 
  7.3  Critical Response

 FORMCHECKBOX 
  7.4  Aesthetic Response

 FORMCHECKBOX 
  7.5  Connections to Other Academic Subjects

Standard Statement:  (Write out from grade 4 or 7 or 10 or advanced column in standards document) (Example: 7.3.10.E.  Interpret and use various types of critical analysis in the arts and humanities.): 7.3.12.D  Evaluate woks in the arts and humanities using complex and advanced vocabulary and concepts of critical response.

Lesson Topic/Theme:  Henri Cartier-Bresson
Overview:  Students will be exposed to photographer, Henri Cartier-Bresson.

Keywords:  Description, Analysis, Interpretation, Evaluation, Decisive Moment, Henri Cartier-Bresson, Documentary Photography

Learning Objective(s):  (What will students do to demonstrate they have reached the standard?)  (Type in 17 lines or less.)

Students will respond in both verbal and written forms to a filmstrip about Henri Cartier-Bresson.

Students will describe, analyze, and interpret a Henri Cartier-Bresson composition verbally after looking at Henri Cartier-Bresson’s work, a photographer of the twentieth century.

Students will interpret the aesthetic development of photography as an art form through group discussion after listening to a tape of Cartier-Bresson speaking about his own work.

Students will evaluate the composition in written form in a Journal Entry.

Assessment-Task Criteria:  How will you judge “below basic,” “basic,” “proficient” and “advanced”?   Do you have a model/exemplar of your expectations?:  (Type in twenty lines or less.)

Student level of participation in verbal exchange will be evaluated by the teacher.  And written student responses as a culminating Cartier-Bresson activity will be read and evaluated by the teacher.

Below Basic

No verbal participation in Art Criticism guided critique.

Writing exercise answers reflect no factual  or interpretation understanding of Henri Cartier-Bresson.
Basic

Minimal verbal participation in Art Criticism guided critique.

Writing exercise answers reflect factual understanding of Henri

Cartier-Bresson.
Proficient

Verbal participation in Art Criticism guided critique.

Writing exercise answers reflect factual and interpretation understanding of Henri Cartier-Bresson.
Advanced

Animated sharing participation in Art Criticism guided critique.

Writing exercise answers reflect factual and interpretation understanding of Henri Cartier-Bresson compared to or contrasted with personal photographic experiences.

Materials:  (Type in 8 lines or less.)

Handbook of Photography “A Short History of Photography”

Exploring Photogrraphy “History of Photography”

Filmstrip “The Decisive Moment”

Filmstrip projector

Handout – “The Decisive Moment”

Individual Cartier/Bresson slides

Warm-Up:  (Type in 4 lines or less.)

Looking at an individual slide, introduce and model Art Criticism steps of Description, Description/Analysis, Interpretation, and Evaluation.

Procedure:  (Type in 43 lines or less.)

Warm up:

Using a slide of one Cartier-Bresson work, model the following Art Criticism steps using a verbal discussion.

1. Description


Describe the subject matter of the artwork.

2. Description/Analysis
Looking at the composition, list the ways that design elements and principles are organized.

3. Interpretation
List any ideas, moods, or feelings you get from looking at the work of art.

4. Evaluation
Make a decision about the work of art: is it good or not?  Support your opinion with your statements from steps 1-3.

View filmstrip “The Decisive Moment”.
Lead a verbal discussion of the filmstrip using Art Criticism steps.

Students will communicate their personal student reaction to specific questions in written form using Art Criticism step 4.

(Instructional Strategies – Scaffolded Instruction – this concept is based on the idea that at the beginning of learning, students need a great deal of support; gradually, this support is taken away to allow students to try their independence.)

Correctives:  (Remedial activities for students who have not met the standard at proficient or advanced level): (Type in 11 lines or less.)

Using textbooks, refer to the photography section and glossary to research the keywords and the worksheet questions.  Complete the handout and submit.

http://www.dnai.com/~emc/pryngo/photographers/cartier-bresson.html

http://www.mep-fr.org/us/henry.htm

Extensions:  (Enrichment activities for students who have met the standard at a proficient or advanced level): (Type in 20 lines or less.)

IMC and internet independent research of additional Cartier-Bresson work.  Bring to information and visual examples to class for sharing.

Standards-Based Planned Instruction Template

Name:      Gail McVitty 
School District:  Cumberland Valley
School Building:  High School
Piloted with Students in Grade:   10-12    
Lesson Title: Henri Cartier-Bresson

Grade Level (Check one): 

 FORMCHECKBOX 
  Primary

 FORMCHECKBOX 
  Intermediate

 FORMCHECKBOX 
  Middle

 FORMCHECKBOX 
  High School

 FORMCHECKBOX 
  Other

PA ARTS and HUMANITIES STANDARDS CATEGORY:

 FORMCHECKBOX 
  7.1  Production, Performance and Exhibition

 FORMCHECKBOX 
  7.2  Historical and Cultural Contexts

 FORMCHECKBOX 
  7.3  Critical Response

 FORMCHECKBOX 
  7.4  Aesthetic Response

 FORMCHECKBOX 
  7.5  Connections to Other Academic Subjects

Standard Statement:  (Write out from grade 4 or 7 or 10 or advanced column in standards document) (Example: 7.3.10.E.  Interpret and use various types of critical analysis in the arts and humanities.): 7.3.12.D  Evaluate woks in the arts and humanities using complex and advanced vocabulary and concepts of critical response.

Lesson Topic/Theme:  Henri Cartier-Bresson
Overview:  Students will be exposed to photographer, Henri Cartier-Bresson.

Keywords:  Description, Analysis, Interpretation, Evaluation, Decisive Moment, Henri Cartier-Bresson, Documentary Photography

Learning Objective(s):  (What will students do to demonstrate they have reached the standard?)  (Type in 17 lines or less.)

Students will respond in both verbal and written forms to a filmstrip about Henri Cartier-Bresson.

Students will describe, analyze, and interpret a Henri Cartier-Bresson composition verbally after looking at Henri Cartier-Bresson’s work, a photographer of the twentieth century.

Students will interpret the aesthetic development of photography as an art form through group discussion after listening to a tape of Cartier-Bresson speaking about his own work.

Students will evaluate the composition in written form in a Journal Entry.

Assessment-Task Criteria:  How will you judge “below basic,” “basic,” “proficient” and “advanced”?   Do you have a model/exemplar of your expectations?:  (Type in twenty lines or less.)

Student level of participation in verbal exchange will be evaluated by the teacher.  And written student responses as a culminating Cartier-Bresson activity will be read and evaluated by the teacher.

Below Basic

No verbal participation in Art Criticism guided critique.

Writing exercise answers reflect no factual  or interpretation understanding of Henri Cartier-Bresson.
Basic

Minimal verbal participation in Art Criticism guided critique.

Writing exercise answers reflect factual understanding of Henri

Cartier-Bresson.
Proficient

Verbal participation in Art Criticism guided critique.

Writing exercise answers reflect factual and interpretation understanding of Henri Cartier-Bresson.
Advanced

Animated sharing participation in Art Criticism guided critique.

Writing exercise answers reflect factual and interpretation understanding of Henri Cartier-Bresson compared to or contrasted with personal photographic experiences.

Materials:  (Type in 8 lines or less.)

Handbook of Photography “A Short History of Photography”

Exploring Photogrraphy “History of Photography”

Filmstrip “The Decisive Moment”

Filmstrip projector

Handout – “The Decisive Moment”

Individual Cartier/Bresson slides

Warm-Up:  (Type in 4 lines or less.)

Looking at an individual slide, introduce and model Art Criticism steps of Description, Description/Analysis, Interpretation, and Evaluation.

Procedure:  (Type in 43 lines or less.)

Warm up:

Using a slide of one Cartier-Bresson work, model the following Art Criticism steps using a verbal discussion.

1. Description


Describe the subject matter of the artwork.

2. Description/Analysis
Looking at the composition, list the ways that design elements and principles are organized.

3. Interpretation
List any ideas, moods, or feelings you get from looking at the work of art.

4. Evaluation
Make a decision about the work of art: is it good or not?  Support your opinion with your statements from steps 1-3.

View filmstrip “The Decisive Moment”.
Lead a verbal discussion of the filmstrip using Art Criticism steps.

Students will communicate their personal student reaction to specific questions in written form using Art Criticism step 4.

(Instructional Strategies – Scaffolded Instruction – this concept is based on the idea that at the beginning of learning, students need a great deal of support; gradually, this support is taken away to allow students to try their independence.)

Correctives:  (Remedial activities for students who have not met the standard at proficient or advanced level): (Type in 11 lines or less.)

Using textbooks, refer to the photography section and glossary to research the keywords and the worksheet questions.  Complete the handout and submit.

http://www.dnai.com/~emc/pryngo/photographers/cartier-bresson.html

http://www.mep-fr.org/us/henry.htm

Extensions:  (Enrichment activities for students who have met the standard at a proficient or advanced level): (Type in 20 lines or less.)

IMC and internet independent research of additional Cartier-Bresson work.  Bring to information and visual examples to class for sharing.

